





















査（Programme for International Student 
Assessment：PISA）」や「国際数学・理科
教育動向調査（Trends in International 







を 1996 年から 2005 年までに達成すること
を定めた基礎教育の無償化、義務化、普遍



































Education Certificate Examination: 
－ 33 －




































































































































































調査を 2015 年 2 月から 3 月に 3 週間程行
い、調査対象校は BECE の試験結果をもと
に 2013 年に行った 1 回目の調査で選出した
ケープコースト・メトロポリタンの成績上
位校 3 校と下位校 3 校、そしてファンテェ








（World Bank 2018 p.5）と、圧倒的に男性
教員が多い現状を反映している。教員の勤
務年数は 5 年以下の教員が 10.9％（成績上
位校：1.8％、下位校：9.1％）、6 年から 10
年が 25.5％（成績上位校：12.7％、下位校：















歳や 14 歳は 47 人 (18.2％）のみで、15 ～
16 歳が 127 人（49.2％）、17 ～ 19 歳が 63
人（24.4％）、20 歳以上が 5 人（1.9％）と
学齢を超過した生徒が 8 割近かった（無回
答は16人（6.2％））。前期中等教育のGER（粗
就学率）が 86％で NER（純就学率）が 48％
(World Bank 2018 p.5) というデータが表
す学齢超過者の多さを裏付ける形となった。
質問票の中には同意の程度を尋ねたもの














































































































・I like the school because the teachers are committed in teaching.
・I like my school because they are very responsible in everything they do and the teachers are always 
ready to teach at anytime.
・Because all the teachers teach very well and always give us correct or positive answers when we ask.
＜上位校の特徴的な他の回答例＞
・Learning, because I acquire skills, knowledge and good attitude.
・I like studying so that l can achieve my aim.
・The aspect that I like is learning because the teachers always teach well and smile to us.
＜下位校の特徴的な回答例＞
・I like the monthly quiz.




・I want the school to improve their quiz because it helps us to learn hard.
・I want the school to change from the time we spend on assembly so that we go to class and learn.
・I want the school to improve upon its performance during the BECE.
＜下位校に特徴的な回答例＞
・My school should organise extra classes.
・The improvement of girls club because some girls get pregnant anyhow when we are about to write BECE.
・I want my school to improve on its teaching by advising the teachers and provision of textbooks.
【生徒に先生に改善してもらいたいことを尋ねた回答例】
＜上位校の特徴的な回答例＞
・I would like the teachers to improve by motivating the parents to help their children in studying.
・I would like teachers to improve in talking to parents about how to take care of their children.
・I want the headmistress to motivate our parents when there is parents teachers association.
・I want the teachers to improve on our class test at least once in a week.
・I want the teachers to stop using the P.E period for studying.
＜下位校に特徴的な回答例＞
・Speaking of English language because we want to speak English.
・I want the teachers to take time in teaching so that we could understand it very well.
・I want the teachers to come to school on time every day and teach.




































し、「30 分以内」が 41 人（15.9％、成績上
位校：6.6％、下位校：9.3％）、「1時間以内」
が 97 人（37.6％、成績上位校：21.3％、下
位校：16.3％）、「1～ 2時間」が 62 人（24％、
成績上位校：15.9％、下位校：8.1％）、「2
～ 3時間」が 36 人（14％、成績上位校：9.3％、
下位校：4.7％）、「3時間以上」が14人（5.4％、
成績上位校：2.7％、下位校：2.7％）、無回





























High-performing schools Low-performing schools
1 Teaching & learning materials (1.96) Teaching & learning materials (1.82)
2 Examinations (2.33)  Examinations (2.30)
3 School management (2.42) School facilities (2.39)
4 School facilities (2.44)  School management (2.71)
5 Sanitation (2.48) Sanitation (2.76)
西向堅香子
－ 40 －














































































































































































































































Cluster Survey: MICS）2017/2018（Ghana 
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Factors Affecting Student Learning Outcomes in 
Ghanaian Junior High Schools: 





This paper examines factors affecting students’ learning outcomes in 
Ghanaian junior high schools by investigating the similarities and differences 
in teacher and student practices and perspectives on education between high-
performing schools and low-performing schools. Some concepts have been 
identified as improving teachers’ effectiveness, such as teacher and student 
characteristics, curriculum, and classroom, all of which infl uence each other. Based 
on questionnaires from teachers and students, this research reveals that teachers 
at high-performing schools have a greater number of competencies, including 
greater enthusiasm, more teaching skills and knowledge, and a higher capacity to 
accept students compared to teachers at low-performing schools. Students at high-
performing schools also study longer hours and have higher learning motivation, 
and many of them admire and respect their teachers as role models. At low-
performing schools students struggle more with teacher absences and punctuality 
as well as teachers’ use of corporal punishment, shouting, and verbal insults. 
Without timely and suffi cient capitation grants, the school management struggles 
to expand their decision making that decentralization had sought to effect. 
However, teachers at both high and low- performing schools have engaged in 
teaching and learning improvement practices, such as teacher training workshops, 
school cleaning, and counselling. This paper illustrates that while implementing 
curriculum and managing the environment and classroom culture are important 
targets for improvement, teachers’ professional competencies, including their 
qualities, attitudes, skills, and knowledge, also need to be improved since they 
link to other factors affecting students’ learning outcomes, such as students’ skills, 
knowledge, attitudes, and aptitude.
